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Abstract: With the increasing importance of Language Assessment Literacy in recent years,
identifying the assessment literacy components in different contexts becomes essential to ensure that
language teacher professional development is on the right path, thudimgetudents with proper
evaluation. This study describes a research project in which an adapted version of Fulcher's (2012)
Language Assessment Literacy Sumwag delivered via the Internet in an attempt to characterize

the levels of assessment knowledtf English language teachers in Syria. Three hundred and thirty
Syrian English language teachers participated in the study. Exploratory and confirmatory factor
analyses were applied to the data obtained from the constresigahse item, and qualitatidata

analysis procedures were applied to the epsponse items. The results indicated that Language
Assessment Literacy in the Syrian context mainly comprises four factors: the social impact of tests;
test prepping and administration; test design, agweént, and interpretation; and evaluating
language tests. On the other hand, the content analysis applied to the responses given by Syrian
English teachers to the opegsponse questions indicated failings in both theoretical and practical
assessment étr acy in Syriab6s education scene, particu
change in teachers6é preparatory courses in Syri
teacher education programs spegadal$ gnd énkance the ac her
nature of future language assessment programs, particularly in Syria. It can further provide a basis

for comparison with other contexts and countries, thus contributing to accossl understanding

of language assessment literacy
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Introduction

Language Assessment Literacy (LAL)

The term Language Assessment Literacy (LAL)
Assessment Lyeeermaly ¢é dAlglaOtRidomMc(CcDtridg g2ghst7o0 Edw

MAssessment |l iteracy i s an ongoing process
through initial teachsrredoeatieam hét Threpar
ongoiamdpi ng exme.r iBenicreg assessment | iterate me

the knowledge reqpuamguadage psefisci snauydaend to
results and use them to i mprkadkdarm,ei202@®)a.chir

LAL can be defined as the familiaritty of |
techniques needed to evaluate the | anguage p
Wi | me s, 2020) . Despite thteawnhiabd eandnplaear roif
al i ke, some studies argue that many EFL teac

themes (Koh, Burke, Luke,er@drmrgera&idtanmt eaCh&).
programs do nos$essomdmti nprteaecttiionagl/ agpr epar ati on
Bahramp 0 As 30ldgiimghiwey caaind,t continue to t

practitioners'’ | ack of a(ophpet Bloweveéen, cLALsha:
defi needl yprseocifsar because of its situated st at
unclear identity of LAL requires further inv
Mohebbi, 2020).

Mere theoretical knowl edge is not enough;
application of the theoretical conceptinsg in e
|l evel st .(,Klbh018) . I't has becomeprvdgrad mst of oprr otve
in order to help them in designing their ad:;
(Cooeb.e,al2020) . Little assessment knowledge ¢

assessment trainindumdlead Emgimakl tteasdhergs dre
wel | as i ncapable of composing valid and de
mi smat c h, i mproving Language Assesalneeanrtni lnigt e
(Boubris & Haddam, 2020).
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Language Assessment Literacy in Context

The status of | angaeage aitn oo ciaaitsye sa wdth 8 @d ri roenr
feature LAL in different contexts. Specifica
context becamsér udtiivse a nterpretive approact
backgroundaet ( @d2a0n2ble) . However, this diversity
necessary for teachers to apply the standar
enhanhcee t eaching pedagogy anedt,h |aekaOr2n0e)r.s 'l na cahdi dei
growing impact of the Common European Fr amewc
the current century has advocaaedi hnfpeapodsi ea
processes. As a result of these modernd advan
instruseéeronce  asewel teasepeclrers need to cont
professional assessmaghari mpgoCes®@preriss UYEPL),.

|l iterature published so far attempting to pr.
further extends the difficulties and ncsounspl ex i

t hat momreh reselLanguage Assessment Literacy i

Ssituated assessment |l iteracy framework withi
assessment |l iteracy for -naemyr ,pr Kfthedsibarkals h z
MoteedzZadeh, 2020).

Language assessment, as a separate discipl
very | ittle research exists in this regard (
n.d. ). In a rare excebapanyraMiROMBY, eSpt ma e d:
of the Syrian National English test of the B.
however, no research has been done to detect
l iteracyni motinhex$ymwintil now. This is while i
| anguage assessment |l iteracy, we have to col
knowl edge (Tavassol. & Farhady, 2t0d. 8i) n v el shtei e
the LAL of English | anguage teachers in Syri
teacher educators to organize and devel op mot
future i n Syria. Thuserthbepfeseowi asgudgsainme

What i1 s the status quo of t h®yrLiammmguBRle tAesas:«

as represented via @nsad@ap®ed version of Fulc

ARHE



mAmlIied Research on English Language, V.10 N. 2 2021

Review of the Related Literature

The role of Language Assessmenti t er acy (LAL) in I mproving
Competencies

LAL, an indispensable part of Assessment Li f
guality and | earners' achievement (Edwar ds,
capabl @ iomfg dgihteuas el ected assessment practices

2013) . As such, EFL teachers need to updat
knowl edge/ skills continuously to i mprove th
ought to know how to prepare detailed scori

needed to record the scorbiansge dr edseuclitssi ofnasr t o

t etakéadcsademi c and sociad0)lTife (Tsagar. & Vogt

To i mpr oiveen ,edtuecaacher s need adequate traini
Hasan, Sul tana, Kar i m, & Rahman, 2021) . As
educational curricul uwmer v onesaarnvd caen @ e ancsht errusc
cont i nfumlulsdw the new professional aedv.aanlc e me
2020) . Despite the 1important role of testin
coll eges dosemovti cer ggeeagmher s to enr ol | i n a
coerrs which negatively influences tROLB teac
Qualified training programs to assi stti cpegsact i
should be i mplemented in diffebleamdar rridag at Kom
al . 2018) .

I n |l anguage assessment, experts call to a

EFL teachers on the standards needed to sel
and to scor e, interprmake anédasar d dlag ee d thea tr
( Ni mehchisal 2mph9 GABhROPHEPOMt (1t i gnoring ass
afprofessi oomal pawut coflethe teachers. l ndeed,

the literature @ddrcassiomal! citfo me2de2t0g . ( Tdo mb e
an investigation of the status quo odcUusAL of

of the present study.
English Language Assessment in Syria

The English | angeageéenbasntecebvedni ®Sygyria wi

due to iIits status as an international l angu
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education reform in Syria, teaching English
first grgde, b-gathiomemul anguage teachers who
t ext Wonogklsi sh ©Hior sSdavaen emesurs of weeRIOY7cl ass

Al ong with the promoted position of t he ENnCc

educatyisamrearl isncreased widely in-ftohel Iszhtoosi x
coll ege English exams compared with tete ave
al, 2018) . While this test expansion has he
environment, it has caused some novel chal l e
teacher s, especially since | anguage assessmi
| anguage teachers, nor does substantial rese

Neverthel ess, t he researchers of t his st

doctorate and maosft erhes demgirar Mhrisetsry of

scientific research (MOHE) via the URL: httr
ensure the novelty of this topic in Syria. ”
university studies related to | anguage asse:
Hi gher Education and scientifi g rbgs demhamaMOL
al2@Q1L8 which has explored the r edaastsieosnssnheinp

|l iteracy and the washback effectMoraowere,paa

proposal entitled '"The I nflueakieng fPPW@t imait ¢ v
regi steredMAamdiregi s ha dotementnedTEFL t he Hi gh
Languages in Damascus University (2019). The

i's no research study dondeoByrheancaecmomdre«xnt s
On further investigating the context with
following related points were noted: d@he hig
Latakia both grant a MasheasSsaddéegree gnnlaac
requires a thesis (Higher I nstitute of Lan
I nstitute of Languages in Tishreen Universit

Homs and Al eppo grant yaen MAe qdue grree en oi nt hTeEsH Ls

I nstitute ofBdadmygwvaegess tiyn Al d. ; Hi gher I nst.i
University, n.d.). However, t he Hi gher Il ns
ProgrammELT t hadavadlnwdtuideers camur se i n its secor

According to the portal of the Higher Il ns
courses in the two granted certificates (i
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themes of | anguagg Bwnesenhgowi tbotubhepayinctica

(Higher Institute of Languages in Damascus
i n Tishreen University, n. dBa aHihg hUemri. \dgm. sstiktdyry t

this reason, Syrian EFL teachers have inade:t
cl assroom assessment in their nati onal asse
than a few sessions about p r aaccthiecrasl ienx atntpdie
service training programs. Thus, I nstead o0
t hemes, Syrian EFL teachers resort to their
of their exam2O0(QlBoEk&mnadtltecans haad si,nstructors an
same time is complicated due to the fact tha
schools is holding a certificate in Englist
(2011) , the Engifsbatetpravudescpro assessmet
years of courses. Therefore, an overwhel ming
trained to adapt assessment procedures to th

Contrary to the | angwalgeofasselscmenEFL i tea
given an increasing interest and are deing ¢
ar e required t o pass t wo Engl i sh e xams e e
standardi zed Engl i ehde&fms$ h a rseeachodnbdtaorieyy, pamed
secondary school s;-i mpher tsaemdo nBlacical aheeaalel I
determines their umrit verl 2i0tly8 ) f i elldn (i Mosh aemmadde &
guality of assessamesntryi mf SEdiua,atiba MMOE) h
European Framework of Reetf.ealemcaeéd. )s.t abdlalr @dwi n(
recently issued a question templ ate, a kind
t wel ve. Syaiaer $ eactheedticati on advisors who
visits to schools insist on teachers foll ow
exams eHabhhaid. ). However, the soci al pressur
mael many Syrian EFL teachers fall/l into the t
score good final marks instead of focuwusing o
Methodology

To answer the r esenaertchho desu ersetsieoanr,c ha dmisx gch w

guantitative and qualitative dat a.
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Participants

To answer the research question in this stud
school teacheats dvihfof et esdti euni versities in Sy
Ful s2e0rl 2 LAL survely. (Bppeeadi ance sampling wh
the most easily accessible members of,the tz¢
& Alskass0)1 6 was wused in the study20M2pIT s, Gs
suggi@et run explorazbhtemfaovent wi y,h 000 bett
partioclittpengartici pants took part wilelaitngl y i
t hat their data wil!| be wused for research

protect their anonymity. The demographic inf

Tabl®Remagraphics of the Participan

Categories N
Gender Male 90
Female 240
Age 21-30 34
31-40 267
41-50 26
51-60 2
61-70 0
Missing 1
Education Level High School graduate 4
BA 274
MA 37
PhD 1
Other 14
Missing 0
University Damascus University 121
University of Aleppo 54
TishreenUniversity 94
Al- Baath University 48
Al-FuratUniversity 11
University of Hama 2
Missing 0
Teaching Experience 0-5 years 67
5-10 227
10-20 26
More than 20 years 10
Missing 0

ARHE



m Applied Research on English Language, V.10 N. 2 2021

Data Collection and Analysis

The researchers used an adagtdde ct r oni ¢ Vv e 20382 LanguagefAsséssniert h e r 0 s
Literacy (LAL) Survey to explore the level of familiarity of EFL teachers studying and
working in Syria with twentgthree assessment and testing topics. In order to answer the
research questionpsme | t ems wer e del et e &hidhisyoar honee or i
c 0 u n tas wll?tee participants were Syrian EFL teachers, as well as questions such as
AWhen you | ast studied | anguage assessment,
weremos r el evant tsince nguage assesamerg @odrses are in general not

of fered in Syria. Ot her i tems Whicheasthelaser e d ;

| anguage testing book yhe partisigantsdwere dskechetheru s e d |
they had ever read or used a language testing book. In addition, one of the original questions
was designed to learn how important certain language assessment topics were held to be by
the teachers, and the items listed were ranked accordinglya(dmkertscale from
unimportantto essentigl. Upon piloting the test, it was recognized that many Syrian teachers

were unfamiliar with some of the concepts and thus unable to respond. We, therefore,
changed the question to indicate how familiar they watle each topic; thus, the labels of

the closeeresponse item choices were also changed to rangerfobrat all proficientto

highly proficient Finally, the formatting of some questions was revised to suit the survey's
electronic design for practicalitgyurposes. Previous studies in the literature (e.g., Fulcher,

2012; Janatifar & Marandi, 2018; Tavassoli & Farhady, 2018) indicated the suitability of
Fulcher's 2012 Language Assessment Literacy Survey for the purpose of representing the
language assesemt literacy of EFL teachers in different contexts. In fact, the Cronbach

value of this survey wa3.93in Fulcher 2012 and0.83in Janatifar and MarandR(18,

which are highly acceptable values. In addition, Cronbach's alpha obtained in the current
context was a relatively high value of 0.75. The validity of the survey for the addressed
context was further verified through an Exploratory Factor Analysis (EFA), achieved via the
Statistical Package for Social Sciences (SPSS, version 22) and Confirfedttoy Analysis

(CFA) via the Analysis of Moment Structure (AMOS, version 24).

A major part of the results of the study pertains to question two of the survey, the
closed response item that explores the familiarity of Syrian EFL teachers with some testing
topics. This question was measured onpofit scale fromrmot at all proficientto highly
proficient,as pointed out above, and was statistically analyzed. Questions one and four are of

a qualitative nature and inquire about the perspectives of SyriateBEhers concerning the
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testing skills they need and essential topics for testing books. The last part of the survey
addresses the respondentsd demogr daesgonse | nf o
items (i.e., questions three, five, six, sevenhtgigine, ten, & eleven). The survey results

were collected online from August 2019 to April 2020 from 330 ELT teachers in Syria, in the

hope of exploring the assessment knowledge of Syrian EFL teachers and reaching a language
assessment base for the Syreducational experience. Before running the analysis with IBM

SPSS, the researchers checked all the factor analysis assumptions, including normality, linear

relations, factorability, and sample size (Meyers, Gamst, & Gu&ii®.

Context

This studyaimed to investigate the LAL of English teachers who teach and work at Syrian
public schools. Language testing as a subject is not taught at Syrian universities (Damascus
University, 2011), thus it is only to be expected that as far as education is @uhc®@yrian

English teachers are lacking in critical literacy concerning assessment. So, the present
investigation of the language assessment knowledge among EFL teachers at public schools in
Syria is largely indicative of their classroom experience.

Design of the Study

The researcherused a mixedmethodsapproach usinghe adapted LAL surveywhich
contains items of a quantitative and qualitative natlitee multidisciplinary approach of
language evaluation entails applying multiple research methods db seane reasonable
amount of information for different stakeholders (Riazi & Candlin, 2014).

Results and Discussion

The research guestion was answered in part through factor analyses using the data gathered
from the closedesponse item (item 2) in the dibed survey. As mentioned earlier, in this
question respondents defined their level of familiarity with twehtge testing terms
according to their classrooms on-pd&int scale fromrmot at all proficientto highly proficient

All the factor analysis assumptions, including normality, linear relations, homoscedasticity,
independence of errors, and sample size, were checked before performing the analysis.
Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CF&evapplied to

the data. The exploratory phase determined the underlying factor structure of LAL; the
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confirmatory phase emphasized the suitability of the observed relationship between the

factors found in the exploratory analysis.

The responses were ergd into the Statistical Package for Social Sciences software
(SPSS, version 22) to apply exploratory factor analysis. The analysis identified four LAL
factors with their means and reliability estimates. In the confirmatory Factor Analysis phase,
the resuis were entered into the statistical software Analysis of Moment Structures (AMOS
24) to analyze the adequacy of the model drawn between factors extracted at the EFA. The
reliability of the scores from the hisanveyads
acceptable value (Meyers et @016).

The researchers further explored the research question via the responses of the
constructeeresponse items in the adapted survey, that is, items one, three, and four
(Appendix 1). Question number one was watbthe skills needed for the Syrian context;
guestion number three asked Syrian English teachers about their testing reading background.
Finally, the researchers asked the participants about the content of a good testing book based
on their language testinexperience. These three questions were analyzed qualitatively in
light of the EFL teachers' familiarity with the language testing themes, as reported by the four
factors found in the exploratory phase. These factors explained the recurring issues of
language assessment in the Syrian classrooms in a coding matrix design, which altogether

constituted the final LAL model evaluated in the AMOS software.

Defining the Model

The research question was analyzed using the participants' responses to questyrend, 2,

4. Exploratory Factor Analysis (EFA) examined the participants' answers to question 2 of the
adapted survey (Appendix 1). As mentioned earlier, all factor analysis assumptions were
initially checked. EFA is about determining the variables thattikyethe latent factors based

on a theoretical rationale (Meyers et al., 2016). Factor analysis helps test development and
test scoring research to validate or even organize the format of a test or a survey or the
measures used in a research program (Qaiaig Arhin, 2017). The Cronbach's alpha in the
current study was .75 (compared to .93 in Fulcher's research and .83 in Janatifar & Marandi's
study). A value of .70 or above is suitable to estimate the appropriateness degree of the factor
analysis' corretions (Kaiser, 1970; Kaiser, 1974). The KaistyerOlkin measure of
sampling adequacy was also suitably high (.75). As mentioned earlier of both Cronbach's
alpha and KaiseMeyer-Olkin measure of sampling adequacy, the values were within an
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acceptable ange. For data analysis in EFA, the researchers applied the Promax rotation
(Maskey, Feib, & Nguyen, 2018).

According to the EFA results, language assessment literacy in the Syrian context can be
broadly perceived as comprising the following four extradtedors:the social impact of
tests test prepping and administratipnest design, development, and interpretagtiand
evaluating language test3he first factor labeledhe social impact of testancluded the
following assessment issues: deciding whbatest, the uses of tests in society, side effects of
the test on teaching, largeale testing/national tests'(@2th grades), and classroom
assessment. The second factor, (est prepping and administratipwomprised: preparing
learners to takeests, educational measurement principles, test administration, and use of
statistics. The third factotest design, development, and interpretatiosluded: writing test
specifications/ blueprints, procedures in language test design, rating perforteatse
(speaking, writing), interpreting scores, and selecting tests for use. Finally, the last factor,
evaluating language testgomprised reliability, evaluating language tests, and history of
language testing.

The EFA results are found in Appendixvith the items listed in the lefiand column.
As the table shows, the eigenvalues which emerged for the four factors were all greater than
one, accounting fo43.446 % of all the constant variance: 15.545% for factor one, 25.801 %
accumulatively for facts 1-2, 34.868 % for factors-3, and 43.446 % for all four factors.
Based on the EFA results, the reliability and descriptive statistics for the four factors obtained

in the current study are as follow in Table 2.

TabdRel i abilityVahde®esbori phevEour Factors
Factor Cronbac M SD SE
The social impact of tests 74 3.182 .70820 .03899
Test prepping and
[ , .80 2.995 .84109 .04630
administration
Test design, developmer 72 3.225 77283 04267
and interpretation
Evaluating language test .82 2.920 .93623 .05185
Total 75
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It is worth noting that the results of the present study were somewhat different from
those of Fulcher (2012) and Janatifar and Marandi (2018). In Fulcher's study (2012), the
results suggest that testing cannot stand without three pillars: knowledgs, skid

principles in terms of both classroom and standardized assessment. Similarly, in Janatifar and
Marandi (2018), Iranian EFL teachers appeared to believe that testing knowledge depends on
teachers' theoretical and practical knowledge to appropriatelate their students. Their
perception of the necessity of harats skillsbased instruction in language assessment was
in line with their theoretical background knowledge of testing. However, in the current study,
the humble knowledge of Syrian EFL ¢tbars of the testing terms presented to them made
them incapable of providing a solid theoretical rationale for their assessment conceptions and
information. Their knowledge depends almost solely on their experience concerning the
assessment tasks requifedtheir classrooms. As mentioned earlier, language testing is not a
subject taught at university education, nor even insprgice and irservice preparatory
courses, which prepare EFL teachers mainly for teaching, except for some very humble
assessmertips added recently for teachers' education institutes (Higher Education Ministry
in Syria, n.d). Therefore, this makes teachers who studied at Syrian universities lack both the
theoretical background of testing as well as an organized, practical &pplicd the
theoretical knowledge. In fact, due to the novelty of what language assessment knowledge
represents for English teachers in Syria, the researchers were obliged to modify the second
question of Fulcher's survey (2012) to detect the languagagidsiowledge in Syria by
exploring the familiarity level of English teachers with testing terms. Unlike Iranian EFL
teachers who reported weakness in practice compared to their theoretical knowledge, English
teachers in Syria have inadequate theoreticawkedge of assessment influencing the
students' evaluation and depend wholly on their experiential knowledge and more
experienced teachers instead of a supportive theoretical rationale. In the current study, the
findings and emerging themes suggest thaiaB EFL teachers need adequate language
testing education to help them appropriately improve and implement different assessment
practices in their classrooms. EFL teachers in Syria need to receive both practical and
theoretical instructions concerningnfuage assessment, particularly the latter.

This is further evidenced through a comparison between the results of the factor
loadings of the present study with those of Fulcher (2012) and Janatifar and Marandi (2018).
Fulcher 2012 had sent the survey to EFL teachers who resided in different countries yet had

benefited from language testing education. Similarly, Janatifar and Magiid) sent the
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survey to Iranian EFL teacherdyavhad already learned about language assessment and were
capable of providing useful feedback about their assessment knowledge andTheeds.
assessment information gleaned from the English teachers who had participated in these two
studies showed only mor differences in the item loadings of the extracted factors. However,
the present study dealt with staff untutored concerning language assessment, making the item
loadings clearly different from the two abeneentioned studies. These differences can be

observed in Table 3.

TabBe&€ompari son between Janatifar and Mar anc

Present Study

Janatifar & Marandi

(2018) Fulcher (2012) The present study
Test design and Test design and  The social impact of test
Factor 1 development development
Items
D,F,E,H I, G D,F,EC,B,M C,V,P,0O,S
Largescale Largescale Test prepping and
Factor 2 standardized testing an  standardized testing administration
classroom assessmer
Items
Q,P,NOR Q,P,NH GV, WL R, T,W, L
Beyondthetest aspects  Classroom testing Test design,
- development, and
and washback . :
Factor 3 interpretation
Items
V,U W, C S,R,O,U,T,I D.B. G, M, I
- o Validity and . :
Factor 4 Validity and reliability reliability Evaluating language tes
Items
J,K, L 1K J,F, A

Evaluating the Model

After checking various possible factor structures, the presentdotar structure model (i.e.,

the social impact of tests; test prepping and administration; test design, development, and
interpretation; and evaluating language tests) emerging fromRAewas deemed to have

the most interpretable results and was checked for the goodness of fit before proceeding to do
a CFA. Next, in order to better evaluate the model obtained in EFA, the researchers applied
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Confirmatory Factor analysis (CFA). CFA resestbla tool whose role is to reject or

emphasize a measurement model (Tdgragnandez, Fernandéeyva, & OlmedeMoreno,

2020). A prominent feature concerning CFA is its hypothdsgendent characteristic
concerning the model structure that contains spefafitors underneath some items. When
performing the analysis, the covariance value between the items is estimated to evaluate the
hypothesized factor structure. Based onaapriori hypothesis, the researchers tested the
concluded model's compatibility ireflecting the shape of the current concluded data set
statistically (Alaviet al.,, 2020).

The assumptions for CFA were inspected meticulously. CFA can be conducted with
positive degrees of freedom (Meyeet al, 2016), among other requirements and
assunptions which vary in different contexts (Kline, 2011). Since a one hundred percent fit is
not possible in redife settings, researchers aim to detect the model's relative level of fit.
One indicator of fit is a nesignificant Chisquare value (Kline, ZIb). In addition, the value
obtained from dividing the Ckiquare results by the degrees of freedom should preferably be
less than two (Alavet al, 2020).

There are quite a variety of statistical tests in CFA to ensure a model fit, yet there is no
geneal agreement on which is the preferred one; thus, no one method is universally adopted
(Klem, 2000). Besides the CGhquare, other indices such as theapue, which ought to be
insignificant, the RoeMeanSquare Error of Approximation (RMSEA), the Comgtare Fit
Index (CFI), the Normed Fit Index (NFI) in line with others like the Akaike information
criterion (AIC), the Browne Cudeck criterioBCC), and the expected cregalidation index
(ECVI) should be mentioned (Meyees al, 2016). Nevertheless, me@ scholars have also
suggested reporting the Tucker Lewis index (TLI) or Monmed fit index (NNFI) with a
value higher than 0.90 (Moss, 2014); others do not advise it since it is similar to the NFI
(Meyerset al, 2013). Each fit index reports a value an indicator of the suitability of the
model concluded. Both the NFI and the CFI should report a value of .95 for a good fit model.
RMSEA should be less than .06 to indicate a good fit (FBer@andezet al, 2020). The
results obtained for some of tigeodnesof-fit indicators in the study's CFA phase can be
found in Table 4.
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TabdFit I ndi cesacafort iModredurof Language Asses
Model 2 df 62/ p RMSEA CFI TLI  NFI AIC BCC ECVI
94433 13:.836 .897 0.00 1.0 1.0 . 93208433 215.031 .634

For this study,theCls quar e cal cul ated at?(113p=50006st age
p>.05]. One reason for thisvaluei s £ Jalaetis sensitive to the sample size (Alewval,
2020). Besidésheéehtal ¢ els &df was 836 16, which indicatesa
good fit (Meyerset al, 2016). Moreover, the estimated coefficients of the indicator variables
are statistically significant, suggesting that they are indicators of their respective factors
(Kenny, 2020). Without a stable theoretical justification, no modifications can begapo

the existing model, which makes the aboventioned foufactor model the final model of
language assessment literacy in the Syrian context, despite the usual slight difficulties in
naming some of the factors due to the seeming incongruence of i loading on
certain factors, such as the loading of items L (i.e., use of statistics) and W (i.e., principles of
educational measurement) on factor 2, or the loading of item A (i.e., history of language
testing) on factor 4. In addition, items E, K, N, Q, and U did not load on any of the four
factors. The resulting fotfactor structure model of LAL among Syrian EFL teachers may be

seen in Figure 1.
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Despite having a low assessment literd@ckground and due to their experiential

knowledge, Syrian EFL teachers tended to believe that they have adequate familiarity level
with the identified testing themes and appeared to feel that their assessment knowledge is
relatively good (76.6%). Howevehey were more engaged with activities related to the first
factor the social impact of tests) in class, nametieciding what to test, the uses of tests in
society, side effects of teaching for the test, lesg@e testing/national tests, and classroom
assessmenOverall, the teachers perceived their assessment knowledge of item C (deciding
what to test) to be higher than their recognition and acknowledgment of the other elements.
Out of thefour items loaded on the second factor (test prepping and administration), more
than half of the participants (56.7) showed a high familiarity level with item R (preparing
learners to take tests), most likely due to the social pressure of the surrounntiext on

both teachers and learners to gain high scores. However, such practices could indicate poor
teaching and inauthentic learning for the sake of merely passing the test and scoring high
(Mohamadet al, 2018). English teachers were reasonably familvith item T (test
administration), and generally believed they have a higher knowledge degree of item W
(principles of educational measurement) than item L (use of statistics). Indeed, the
participants had comprehended item L as the general overallatados of the semester
exams and class activities, rather than the statistical assessment trends of evaluating a test
use, exploring reliability and validity of test scores, and reporting the results using different
statistical tests. This might help éam why this item loaded on the second factor (Test
preparation and administration) instead of the third factor (Test design, development, and
interpretation).

In general, the third factor (Test design, development, and interpretation), which
comprisedwriting test specifications/ blueprints, procedures in language test design, rating
performance tests, interpreting scor@syd selecting tests for your own ubad the lowest
familiarity levels for English teachers who work at Syrian public schools. Ttezae require
an assessment literacy education base that is not available for Syrian English teachers since it
is not part of their academic education. Accordingly, EFL teachers in Syria build their
assessment acquaintance on their classroom experiencegamnphation protocols of their
classrooms and education institution.

Regarding factor four (Evaluating language tests), the results showed surprisingly high
loadings of all three items (i.e., reliability, evaluating language tests, and history of language
testing), with the values: .847, .84&nd .820, respectively (See Appendix B). The high
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loading of item A (history of language testing) on this factor was particularly surprising and
somewhat inexplicable.

A point worth mentioning was that Syrian Englishe acher sé teaching
influenced their responses more than their education level; specifically, the more the teaching
years, the more the familiarity with situating different classroom assessment practices. For
the first factor, teachers who haddn teaching from five to ten or more years were more
familiar wi t h aspects related to deciding
requirements for grade levels (54.7%), the national standardized exams (48.4%), and
classroom assessment and evaduapractices (62.3%). On the other hand, teachers who had
been teaching less than five years evaluated their acquaintance level with the same testing
aspects as relatively low and requiring further both education and instruction (30.2%). The
novice teachrs in Syria informed the researchers that they tend to ask and follow the
experienced teachers' assessment tips.

Similarly, regarding the second factdest prepping and admstration,teachers with
high experience years ranging from five to ten orengears showed a modest familiarity
with item D (writing test specifications/ blueprints). This is while EFL teachers in Syria do
not prepare or design any test specification templates; instead, the Ministry of Education has
recently issued test specificat templates for all the school grades (seventh grade till twelfth
grade) to be adopted and followed by English teachers in writing, timing, and scoring their
English exams (Hallak et al., n.d). Nonetheless, the experienced EFL teachers reported
adequateassessment familiarity with the different language test design procedures (40%),
which can be imputed to their classroom experiences concerning classroom tasks.

On the other hand, even experienced teachers with five or more years of teaching and
classroomwork reported low proficiency levels interpreting scores (33.9%nd selecting
tests for their own use (29.2%). These results further indicate the importance of improving
Syrian EFL teachers’ assessment education-sgmgce training), and extendindig
education to those currently teaching at Syrian public schoete(uice training).

As stated above, the education system in
preparation programs and university education, although general assessmerdr®piow
being introduced in the firgtear of the Master's degree Treaching English as a Foreign
Language at the Higher Institute of Languages in both Damascus and Latakia. The evaluation
courseis also offeredn t he s e c on diplsmaPeysammedr n o Eattie®@ame 6

institutions, but it does not appear to provide updated assessment material that can adequately
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improve teachers' LAL to enhance the classroom'’s education quality. Accordingly, education

levels did not distinguish between EFLaehers in Syria concerning the familiarity level

since the provided assessment knowledge is quite humble and addresses general tips which
require updating. For the first factor, more than half of the BA level participants (54.7%) with
more than five yearsf teaching experience estimate a hfghiliarity degree concerning
6deci di ng whiketMA-lewel parteipant€ecorded less familiarity (39.2%).
Likewise, the iten th& uses of tests in sociéijtem V) was more familiar to EFL teachers

with higher experience, irrespective of their educational background. While BA level
participants (40.7%) showed higher familiarity level and knowledge of the uses of tests in
their own social contexts, MA students with fewer experience years reflected théavidw

of familiarity with the uses of tests for cl
targets. Again, education background did not help the teachers better identify classroom
testing themes. Teachers with five to ten or more yeateaching experience (59.85%)
showed a high familiarity level concerning classroom assessment procedures (item O) and
the preparation, writing, and understanding of the test formula of the national standardized
English school exams in Syria which are the niatid twelfth grades (item P). On the other

hand, MA teachers who had just started teaching (37.5%) had a low familiarity level with the
selection and appropriateness of the best assessment practices for their classes (item O), and
the content of the largecale standardized exams in Syria (item P). Despite having learned
about these topics, many EFL teachers were unfamiliar with them in practice and resorted to
obtaining help from more experienced teachers.

This is not to imply that experience can substitthe role of assessment education;
rather it emphasize the insufficient and unsatisfactory nature of the current education
practices. No doubt improving the assessment literacy level of Syrian EFL teachers would
lead to making their classroom assessnpactices more adequate and helpful in meeting
students' demands based on their context and needs. For instance, it was observed that while
MA participants who had actually experienced some form of testing education in their studies
acknowledged having medium familiarity level with writing and using test specification
templates (item D) for a test (43.4%). They showed a low familiarity level concerning
evaluating speaking and writing skills individually (item M) unless there is a rating rubric to
follow (30%). One of the primary purposes of having adequate assessment literacy lies in
adequate score interpretation and decision making. However, with the poor assessment

literacy and education background of EFL teachers in Syria, EFL teachers with MAsdegree
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and low experience years did not differ significantly from those with lower educational
backgrounds or other study fields. Around thirty percent of the MA participants claimed
familiarity with interpreting students’ competence based on their performamctheir
classroom exams in a specified content, and a close 28.7 % of the English teachers with low
education background and teaching experience were familiar with the interpretation of
studentsd scores. Regar di ng tedchers holingrabh MA f act o
expressed a familiarity with item A (i.e., history of language testing; 51.2%), and almost half
were also familiar with item J (reliability; 45.7%); on the other hand, only 25% of them
believed they were proficient in evaluatingdalage tests (item F). Unfortunately, there were

no participants with PhDs among the EFL teachers who responded to the survey, and while
this is perhaps telling in itself, it hindered the researchers from investigating their opinions
and familiarity level vith the identified testing topics.

In order to complete the picture obtained through the factor analyses, the researchers
further applied content analysis to the opesponse items of the survey, in which the Syrian
EFL teachers gave their opinions aeding their required testing skills and knowledge. This
was done by codifying the data into themes based on the already specified testing topics
identified in the second question. The omsed items that were used for the content
analysis were items on@.e. assessment tips and skills required for the Syrian EFL
classrooms) and four (i.e. their opinions about a good testing book's content). The answers
given by EFL teachers to the opended questions of the survey were categorized and
compared with théour factors structure obtained at the factor analysis phase of the study.

Based on this analysis, 55% of the respondents considered the items contained in the
first factor ¢he social impact of tests) as highly requirémpics within their education
context; acordingly, theyshould be accorded more prominenite Syria's academic
preparation programer teachersThe second factor, Test prepping and administrati@s,
evident in 20% of the responses. The thidact or , Ot est desi gn,
int er pr ewasnentionedby9% of the respondentand he remaining 6% of English
teachers who responded to the opaded questions emphasized the necessity of learning
how to evaluate language tests. Based on the findings, most participants insisted on
necessity ofmplementing language testing educatasnpart oteachers' preparatory courses.
They emphasized including both the practical aspects of language tastingll astheir
theoretical justificatioa Such arequestby SyrianEFL teachers results from the absence of

language testing matergaht the university level, with very few assessmentlassesat
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teachers' preparatory instituteBafnmascus University2011). According to Boubris and

Haddam(2020),the successf the teaching process linked principally to the assessment
protocol adopted ithe class, making the need to imprdke LAL of teachers' preparatory
courses a necessity for the sigxef any educational context. On a side nbee résearchers
alsonotedthatcertainlanguage t est i prgcedursssnuanguags test teg m& O
and o6cl assr oware highldyseeghasmednby €eachers vafrying degrees of
experiencegducational background, as well as differagés, whereas certairtieer concepts,
such as o0t est aitngiest specificateons/i buepsd oaly rdceivedvmore
attention by teachers with high education, especially thostew who had actually
experience language testingpurse

The humble assessment literamfythe Syrian EFL teachers scrutinizedthe current
study indicates arurgert need toadd specialized language testing courseshe teachers'
preparatory courses, whether at the university or institutes. English teachers' language
assessment literacy in a troubled education systerhas that of Syria which suffers from
the war crisis, is a necessary preliminary &aidressg English learners' low language
proficiencylevel, which has been exacerbated by the current situdieseriously improve
the assessment literacy of Syrian English teaclhanguage assessment education needs to
be addressed in a systematic and consider@therto ensure anuchneeded enhancement
of the education process of the Syrian classrodis is in line withinbarlouried §2017)

insisenceon theimportance of contadually-related assessment practigesesting course

Conclusion

This study aimed at presenting a framework of LAL in the Syrian context; in other words,
shedding light on the status of language assessment literacy in Syria. The researchers used a
modfied version of Fulcher's (2012) survey with two types of closed and constructed
response items to explore language testing's status quo among Syrian teachers. According to
the EFA and CFA results, the Language Assessment Literacy of Syrian school geacher
comprises four factors: the social impact of tests; test prepping and administration; test
design, development, and interpretation; and evaluation of language tests. Syrian EFL
teachers appeared to be more familiar with themes that relied on theicgragperience,

but were severely lacking in the theoretical knowledge of assessment, which could naturally
influence their classroom assessment practices (Syrian Ministry of Education and scientific

research, n.d.). Paying due attention to Syrian EFLhezatLAL needs in both prand in
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service teacher education programs can only result in enhancing the education system, and it
iIs hoped that the results of this study will serve as a springboard for revitalizing LAL in
Syria. The present study is alsopled to provide a foundation for comparison to other
contexts, in order to achieve a crasstural understanding of LAL.

The current study had some limitations commonly found in such kinds of research.
Firstly, the respondents were volunteers, thus they \Weely to be those already interested
in the topic. Another issue is the ex@esent possibility that the participants said what they
thought they should say rather than what they actually believed. Another limitation is that the
researchers were nottaally in Syria at the time of the study despite the fact that the first
researcher is Syrian; thus, the interactions with the Syrian participants took place via the
Internet. The last limitation is related to both the numerical and qualitative datasarirey.
The quantitative results are naturally influenced by the topics and content included in the
survey. By the same token, the qualitative data, which allowed the participants more freedom
to express themselves by reflecting on some conceptual dategod descriptive themes,

can also be said to be influenced by similar
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Appendi X
Adaptati omns 200f1 2FLUA Lc hSeurr v ey

1. What assessment tips and skdis youthink English language teachers ought to be

familiar with?

2. Please look at each of the following topics of language testing.

For each one, please specify your level of familiarity with these testing topics:

Indicate your response as follows:

1= not atall proficient
2= not very proficient
3= fairly proficient

4= proficient
5=highly proficient

History oflanguagéesting
Procedures in language test design
Deciding what to test

Writing test specificationblueprints
Writing test tasks and items
Evaluating language tests
Interpreting scores

Test analysis

Selecting tests for yowwwn use
Reliability

Validation

Use of statistics

. Rating performance tests (speakimgting)
Scoring closedesponse items
Classroom assessment

Largescale testing national test 912"
Standard setting

Preparing learners to take tests
Side effects of & on teaching

Test administration

Ethical considerations in testing
The uses of tests in society

W. Principles of educational measurement

<SCHAVDOTIVOZErAC"IONMUO®P

3. Have you ever read or used a language testing book to write English exams?

ARHE

102 U3 W4 Us
102 U3 W4 Us
102 U3 W4 Us
102 U3 W4 Us
102 U3 W4 Us
10203 W4 Us
10203 W4 Us
10203 W4 Us
10203 W4 Us
102 U3 W4 Us
102 U3 W4 Us
10203 W4 Us
10203 W4 Us
10203 W4 Us
10203 W4 Us
10203 W4 Us
10203 W4 Us
102 U3 W4 Us
10203 W4 Us
102 U3 W4 Us
102 U3 W4 Us
10203 W4 Us
10203 W4 Us
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~

UYes
U No

4. What do you think are essential topics in a book on practical language testing?
5. How would you rate your knowledge and understanding of languagegt®sti

1 =very poor
2 = poor

3 = average
4 = good

5 =very good

6. Are you male or female?
UFemalel Méale

7. What is your age range?
U21- 30
U31- 40
41-50
U51-60
U61-70

8. Pleaseselect your current educational level

UHigh School Graduate
UBA degree

UMA degree
UDoctorate

UOther

9. Which Syrian university did you take your degree from?

UDamascus University
UUniversity of Aleppo
UTishreen University
UAI-Baath University
UAI-Furat University
UUniversity of Hama

10. Please specify your experience in teaching English:
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U0-5 years

Us-10 years

U10-20 years

UMore than 20 years

11 Where do you teach English?
Ulnstitute

UUniversity
USchool
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