Positive Psychology Research
E-I1SSN: 2476-3705

Vol. 13, Issue 1, No.49, 2027, P:1-28
Received: 27/06/2026 Accepted: 20/09/2026

Positive Psychology Research

Research Article

The Effects of a Social-Emotional Learning Program Based on Cognitive—
Behavioral and Mindfulness Approaches on Value Orientations and Academic
Meaning among Students with High-Risk Behaviors

Rahim Badri Gargari®": Professor, Department of Educational Sciences, Social-Emotional Learning
Research Group, Faculty of Education and Psychology, University of Tabriz, Tabriz, Iran
badril346@tabrizu.ac.ir
Shahrooz Nemati‘?: Professor, Department of Educational Sciences, Faculty of Education and Psychology,
University of Tabriz, Tabriz, Iran
sh.nemati@tabrizu.ac
Yousef Adib": Professor, Department of Educational Sciences, Faculty of Education and Psychology,
University of Tabriz, Tabriz, Iran
adib@tabrizu.ac.ir
Hamdollah Habibi: Professor, Department of Educational Sciences, Faculty of Education and
Psychology, University of Tabriz, Tabriz, Iran
h.habibi@tabriz.ac.ir
Amir Yekanizad“": Ph.D. Student of Educational Psychology, Department of Educational Sciences, Faculty
of Education and Psychology, University of Tabriz, Tabriz, Iran
amiryekani@tabrizu.ac.ir

Abstract
This study examined the effects of a social-emotional learning program based on cognitive—
behavioral and mindfulness approaches on value orientations and academic meaning among
students with high-risk behaviors. This study employed a quasi-experimental pretest—posttest
control-group design with a two-month follow-up period. The statistical population consisted of all
male upper-secondary school students in Khoy County during the 2025-2026 academic year. The
sample included 40 students with high-risk behaviors who scored above the cutoff point on the
Iranian Adolescents Risk-Taking Scale and were selected through convenience sampling from
among volunteers. The participants were then randomly assigned to the experimental and control
groups (20 participants in each group). Data collection instruments included the Portrait Values
Questionnaire and the Academic Meaning Scale. The social-emotional learning program based on
cognitive—behavioral and mindfulness approaches was implemented for the experimental group in
twelve 60-minute sessions. Both groups completed the posttest immediately after the intervention
and the follow-up assessment two months later. Data were analyzed using repeated-measures
analysis of variance. The findings indicated that the social-emotional learning program based on
cognitive—behavioral and mindfulness approaches had a significant effect on value orientations
based on Schwartz’s model and academic meaning among students with high-risk behaviors.
Furthermore, the effectiveness of the intervention was maintained at the two-month follow-up.
Overall, the findings showed that the social-emotional learning program based on cognitive—
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behavioral and mindfulness approaches had a significant effect on value orientations and academic
meaning among students with high-risk behaviors. Therefore, this intervention may be considered a
complementary approach in educational and supportive school programs.

Keywords: social emotional learning, cognitive behavioral approach, mindfulness, value

orientations,

Introduction

Adolescents”  high-risk  behaviors are
among the major challenges facing educational
systems and mental health services and are
associated with poor academic adjustment, low
school belongingness, and deficits in self-
regulation (Graham et al., 2024; VVan Malderen
et al., 2024). Research shows that students with
high-risk behaviors often struggle to internalize
academic values and develop a sense of
meaning and purpose in education, which may
contribute to academic disengagement and
maladaptive  behaviors (Boudreau, 2025;
Wilkins et al., 2025). Values guide individuals’
decisions and behaviors, whereas academic
meaning reflects students’ perceptions of the
purpose and value of their educational
experiences (Schwartz & Cieciuch, 2022;
Watson et al., 2026). In recent years, social
emotional learning, cognitive  behavioral
approaches, and mindfulness-based
interventions have been recognized as effective
strategies for promoting psychological and
educational adjustment (Greenberg, 2023;
Zhang et al., 2025). Therefore, this study aimed
to investigate the effects of a cognitive
behavioral and mindfulness-based social
emotional learning program on value
orientations and academic meaning among
students with high-risk behaviors.

Method
This study employed a quasi-experimental
pretest posttest control group design with a
two-month follow-up period. The statistical
population consisted of all male upper
secondary school students in Khoy County
during the 2025-2026 academic year.

academic

meaning

Sampling was conducted in several stages
using purposive and convenience methods.
From among eligible students who scored
above the cutoff point on the Iranian
Adolescents  Risk-Taking  Scale  and
volunteered to participate, 40 students were
selected and randomly assigned to the
experimental and control groups (n = 20
each). The experimental group received a
cognitive behavioral and mindfulness-based
social emotional learning program during
twelve 60-minute sessions conducted twice a
week, whereas the control group received no
intervention. Data were collected using the
Portrait Values Questionnaire and the
Academic Meaning Scale. The data were
analyzed using descriptive statistics and
repeated-measures analysis of variance in
SPSS version 23.

Results

Before conducting the inferential analyses,
the assumptions of repeated-measures
analysis of variance were examined. The
results of the Shapiro—Wilk test confirmed the
normal distribution of the data across all study
variables (p > .05). In addition, Levene’s test
and Box’s M test supported the assumptions
of homogeneity of variances and homogeneity
of covariance matrices, respectively (p > .05).
The results of Mauchly’s test indicated that
the assumption of sphericity was violated for
some variables (p < .05); therefore, the
Greenhouse—Geisser correction was applied
in the within-subject analyses. The results of
the repeated-measures ANOVA are presented
in Table 1
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Table 1

Summary of Repeated-Measures ANOVA Results for Comparing Value Orientations and Academic
Meaning Across Three Measurement Stages and Between the Experimental and Control Groups

Dependent Source Sum of df Mean F P Effect Statistic
Variable Squares Square Size  al Power
Value Time 7999.533 1389 5758.732 16840 <.001  .816 1.00
Orientations Time x Group  7944.513 1.389 5719.124 167.242 <.001  .815 1.00
Group 16277.381 1 16277381 50.002 <.001  .568 1.00
Academic Time 9803.365 1.668 5878.933 175.081 <.001  .822 1.00
Meaning Time x Group  7036.321 1.668 4219.578 125.664 <.001 768 1.00
<

Group 13966.576 |

13966.576  108.103

.001  .740 1.00

The results presented in Table 1 showed
that the interaction effect of time and group
was significant for both value orientations and
academic meaning (p < .001), indicating that
the intervention was associated with
significant changes in value orientations and
an increase in academic meaning across the
measurement stages among students with
high-risk behaviors. The pattern of mean
scores showed that the two groups had similar
scores at pretest, whereas the experimental
group showed a distinct increasing trend at
posttest and follow-up compared with the
control group, indicating that the intervention
effect was maintained during the follow-up
period.

Conclusion

The findings of this study demonstrated
that the cognitive behavioral and mindfulness-
based social emotional learning program had
significant effects on value orientations and
academic meaning among students with high-
risk behaviors. These findings are consistent
with  previous studies highlighting the
effectiveness of social emotional learning,
cognitive  behavioral interventions, and
mindfulness-based approaches in promoting
adolescents’ psychological and educational
adjustment (Greenberg, 2023; Kim et al.,
2025; Zhou & McLellan, 2024 ).

The effectiveness of the intervention may
be attributed to the integration of three
complementary mechanisms. First, social
emotional learning competencies, including
self-awareness,  self-management,  social

awareness, relationship skills, and responsible
decision-making, may have facilitated the
internalization of personal and social values
and strengthened students’ engagement with
educational goals (Agustin et al., 2026).
Second, cognitive behavioral strategies,
particularly  cognitive  restructuring and
problem-solving skills, likely helped students
modify  dysfunctional beliefs, regulate
impulsive reactions, and evaluate the
consequences of their behaviors more
realistically (Beck & Weishaar, 1989). Third,
mindfulness practices may have enhanced
emotional regulation, reduced rumination, and
increased psychological flexibility, enabling
students to respond more adaptively to
academic and personal challenges (Kingery et
al., 2023; Sweeney & Sweeney, 2026).

The improvement in academic meaning may
also be explained by changes in students’
perceptions of themselves, their educational
experiences, and their future goals. Through
strengthening self-awareness, self-efficacy,
and goal-directed thinking, the intervention
likely helped students establish more
meaningful connections between learning
activities, personal values, and future
aspirations (Bandura, 1991; Frankl, 1985;
Henderson-King & Mitchell, 2011).

The limitations of this study include the use
of convenience sampling and the lack of
control over certain individual and family-
related variables; therefore, the findings
should be generalized with caution. Future
studies are recommended to examine the
effectiveness of this program across different
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age groups and educational contexts and over
longer follow-up periods. Nevertheless, the
findings suggest that the cognitive behavioral
and mindfulness-based social emotional
learning program can be considered an
effective  intervention  for  producing
significant changes in value orientations and
enhancing academic meaning among students
with high-risk behaviors.
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Summary of the Social-Emotional Learning Program Sessions Based on Cognitive—Behavioral and Mindfulness

Approaches
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Descriptive Statistics of Value Orientations and Academic Meaning across the Pretest, Posttest, and Follow-Up
Assessments
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Figure 1
Diagram of the Two Groups across Three Time Points (Value Orientations Variable)
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Figure 2
Diagram of the Two Groups across Three Time Points (Academic Meaning Variable)
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