New Educational Approaches

E-ISSN: 2423-6780

Vol. 21, Issue 1, No.43, P: 143- 166

Received: 26/11/2025 Accepted: 26/08/2026

New Educational Approaches

Research Article

A Phenomenological Study of Teachers’ Perceptions of the Concept of Self-Regulated
Learning

Azadeh Momeni: Ph.D. in Educational Psychology, Faculty of Educational Sciences and
Psychology, Ferdowsi University of Mashhad, Mashhad, Iran
azadeh.momeni@mail.um.ac.ir

Hossein Kareshki't™: Associate Professor, Department of Counseling and Educational
Psychology, Faculty of Educational Sciences and Psychology, Ferdowsi University of Mashhad,
Mashhad, Iran
kareshki@um.ac.ir

Maryam Bordbar: Assistant Professor, Department of Counseling and Educational Psychology,
Faculty of Educational Sciences and Psychology, Ferdowsi University of Mashhad, Mashhad, Iran
mbordbar@um.ac.ir

Abstract

Self-regulated learning has increasingly been recognized as a critical factor influencing
students’ academic success. Understanding teachers’ perceptions of this construct can shed
light on the challenges associated with teaching self-regulated learning skills. Accordingly,
the present study aimed to explore teachers’ perceptions of the concept of self-regulated
learning. This research employed a qualitative design using a phenomenological approach.
The study population consisted of all elementary school teachers in Torbat Heydarieh, and
participants were selected through purposive sampling. A total of 20 teachers were
interviewed during the 2023-24 academic year, based on the criterion of data saturation.
To ensure the trustworthiness of the study, member checking and peer debriefing strategies
were applied, and data were analyzed using Colaizzi’s method. Findings revealed that
some teachers were unfamiliar with the concept of self-regulated learning. Further analysis
of the interviews showed that teachers’ perceptions of self-regulated learning encompassed
four themes: “competence in metacognitive strategies,” “use of cognitive strategies,”
“motivation,” and ‘“goal-directed behavior.” Given the importance of self-regulated
learning, greater attention to this construct is warranted. Also, the results revealed that
some teachers were unaware of this concept, while other teachers who were familiar with it
presented a different perception, which was identified in four main themes. Addressing
these results can help promote awareness of this fundamental concept and pave the way for
effective planning to improve educational quality and enhance self-regulated learning in
students.
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Introduction

When children begin their formal education, they need to acquire specific skills that are
essential for their academic success. As they progress through elementary classes, it is
expected that students will gradually take on more responsibility for their own learning. A
question that may arise is what factors can account for students' capacity to successfully
adapt to the increasing demands of schools, and how these competencies can be taught
more effectively (Zimmerman & Cleary, 2009). One of the key abilities in this regard is for
students to engage actively with educational content, which includes setting learning goals,
monitoring their own progress, and flexibly employing various learning strategies. These
skills, known as self-regulated learning competencies, help learners perform more
successfully in their educational processes (Perry et al., 2008). A review of the research
literature indicates that teachers, despite being aware of the importance and benefits of
self-regulated learning (Geduld, 2017), do not implement measures to teach and promote
self-regulated learning among students in the classroom (Lawson et al., 2019).
Furthermore, research background has shown that there are many challenges in promoting
self-requlated learning among learners in the classroom, including teachers' limited
knowledge and misconceptions regarding self-regulated learning (Baillie, 2022).
Therefore, the necessity of examining teachers' perceptions regarding the concept of self-
regulated learning becomes evident, especially since no research has been conducted in
Iran to investigate teachers' perceptions of this concept, making this necessity even more
pronounced.

Method

This study employed a qualitative approach using a phenomenological research design.
The study population consisted of all elementary teachers in Torbat-Heydarieh who were
teaching in the upper primary grades during the 2023-24 academic year. Using purposive
sampling and based on the criterion of theoretical data saturation, 20 teachers were selected
as participants.

Data Collection: Semi-structured interviews were used to gather data.

Data Analysis: Data were analyzed using Colaizzi’s method. To enhance the
trustworthiness of the findings, four criteria were applied: credibility, transferability,
dependability, and confirmability.

Findings

To explore teachers’ perceptions of SRL, participants were asked to describe their
understanding of the concept. Several responses reflected unfamiliarity with SRL (5
teachers, 25%), and these individuals were excluded from further analysis. In contrast, 15
teachers demonstrated some degree of familiarity with SRL and articulated their
perceptions of the concept. Analysis of the collected data yielded 42 concepts categorized
into 10 subcategories and four overarching themes. Based on teachers’ perceptions, four
themes of competence in metacognitive strategies, use of cognitive strategies, being
motivated, and goal-directed behavior, were recognized.

A. Competence in Metacognitive Strategies

The first theme, cited by nine participants, was “competence in metacognitive strategies.”
Teachers perceived SRL as the knowledge and skills learners possess in metacognition—
specifically, in monitoring, controlling, and regulating their cognitive activities and
learning processes. The subcategories within this theme included planning for learning,
monitoring learning, regulating learning, and awareness of cognitive processes.
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B. Use of Cognitive Strategies

The second theme was “use of cognitive strategies,” reported by six participants who
perceived SRL as the use of cognitive approaches in learning. The related subcategories
were use of cognitive strategies and deep processing of information.

2

C. Being Motivated

The third theme, identified by three teachers, was “being motivated.” From their
perspective, SRL involves having motivation to learn and succeed. Participants also noted
behaviors that support academic progress—such as persistence and effort—as part of their
understanding of SRL. The subcategories included intrinsic motivation for learning and
progress-promoting behaviors.

D. Goal-Directed Behavior

The fourth theme was “goal-directed behavior,” mentioned by three teachers. They
described SRL as a set of sequential, goal-oriented actions, along with help-seeking
behaviors from teachers and peers, that support learners in achieving their goals.
Subcategories for this theme included goal-directed activity and help-seeking.

Discussion and Conclusion

In examining the research question, teachers reflected on their perceptions of the concept
of self-regulated learning. The data revealed that the level of teachers' awareness regarding
self-regulated learning is highly variable. Some teachers were not familiar with this
concept, while others were only acquainted with some of its key components and did not
have a comprehensive understanding of the multifaceted process of self-regulated learning.
These findings indicate that teachers' lived experiences of self-regulated learning
encompass a spectrum from superficial knowledge and understanding to limited
recognition of the components.

Data analysis revealed four main themes. First theme, competence in metacognitive
strategies, relates to students' ability to recognize and control their own learning processes.
Teachers' experiences indicate that these skills form the foundation of students'
understanding of the self-regulated learning process and significantly impact the quality of
their learning and their responses when faced with challenges.

Second theme, the use of cognitive strategies, reflects teachers' focus on the purposeful
application of strategies that facilitate learning. Teachers' experiences suggest that students
who actively engage with these strategies are capable of connecting different concepts and
transferring learning to new situations.

Third theme, motivation, refers to the role of students' intrinsic motivation in the self-
regulated learning process. Teachers' experiences showed that students with high
motivation exert more effort to overcome learning barriers and challenges, and they learn
from their failures.

Fourth theme, goal-oriented behavior, refers to engaging in a set of learning activities
aimed at specific objectives. Teachers' experiences indicate that goal-oriented behavior
reflects a student's commitment to their learning goals and their accountability in the
learning process, which enhances the effectiveness of the learning process.
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Table 2: Concepts, Sub-themes, and Main Themes of Teachers' Perceptions of Self-Regulated Learning
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Table 3: Theme of Competence in Metacognitive Strategies, Sub-themes, and Sample Interviews
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Table 4: Theme of Using Cognitive Strategies, Sub-themes and Sample Interviews
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Table 5: Theme of Motivation, Sub-themes, and Sample Interviews
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Table 6: Theme of Purposeful Behavior, Sub-themes, and Sample Interviews
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