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Abstract

This study aimed to determine the effectiveness of spiritual intelligence training on the
academic resilience of lower secondary school students. The research employed a quasi-
experimental method with a pretest—posttest control group design. The statistical
population consisted of all female lower secondary school students in Qom. Using a
multistage cluster random sampling method, 60 students were selected and randomly
assigned to experimental and control groups. Data were collected using Samuels’ (2004)
Academic Resilience Questionnaire. The experimental group participated in ten 90-minute
sessions based on King’s (2008) localized spiritual intelligence training package, which
had been adapted to align with Islamic teachings and literature, whereas the control group
received no intervention. Data were analyzed using one-way analysis of covariance
(ANCOVA) in SPSS26. The results indicated that after controlling for pretest scores, there
was a statistically significant difference between the two groups in overall academic
resilience and its components, including communication skills, future orientation, and
problem-focused/positive orientation (p<0.05). The findings suggest that spiritual
intelligence training can serve as an effective intervention for enhancing students’
academic resilience. Accordingly, the implementation of educational programs based on
spiritual intelligence is recommended within the educational system.

Keywords: spiritual intelligence training, academic resilience, Lower secondary school
students.
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Introduction

The educational world of lower secondary school students is characterized by academic
achievement, pressures, competition, future expectations, social comparison, and
increasing performance demands. These conditions may provide opportunities for personal
growth and achievement while simultaneously exposing students to academic stress,
perceived failure, uncertainty, and psychological strain. Consequently, academic success
depends not only on cognitive abilities and educational resources but also on students’
capacity to adapt constructively to academic difficulties. Academic resilience refers to the
capacity to maintain or regain positive functioning, motivation, and persistence when
confronted with academic setbacks, challenges, or stressful educational experiences. It is
conceptualized as a dynamic and interactive process involving the interplay of risk and
protective factors that enables students to achieve positive adaptation despite adversity.
Academic resilience is closely associated with motivational and cognitive characteristics,
including self-efficacy, goal orientation, persistence, positive expectations, and effective
problem-solving, and is increasingly regarded as an acquired and developable capacity
rather than a fixed personal trait. Since resilience is influenced by students’ interpretations
of stressful experiences and their systems of meaning-making, interventions that strengthen
adaptive cognitive and existential frameworks may contribute to its development. In this
context, spiritual intelligence represents a capacity involving meaning-cullness, existential
thinking, self-awareness, value-oriented cognition, and the ability to perceive relationships
among different aspects of experience. Spiritual intelligence may enable students to
reinterpret difficulties within a broader framework of meaning and purpose and
consequently respond to academic challenges more adaptively. Spiritual intelligence
training may therefore influence students’ cognitive, emotional, motivational, and
interpersonal functioning by strengthening purposeful thinking, self-awareness, hope, and
adaptive coping. Although previous research has suggested that spiritual intelligence-
related interventions can promote resilience and psychological adjustment in different
populations, the specific effectiveness of spiritual intelligence training on academic
resilience among lower secondary school students has not been systematically established.
Accordingly, the present study aimed to examine whether spiritual intelligence training
significantly affects academic resilience and its dimensions among lower secondary school
Female students.

Method

This study employed a quasi-experimental pretest—posttest control group design. The
statistical population comprised all female lower secondary school students in Qom during
the 2019-2020 academic year. The sample consisted of 60 eighth-grade female students
who were selected through purposive sampling. First, one educational district in Qom
Province was selected based on accessibility and institutional cooperation. Subsequently,
one school that met the research requirements was selected, and two eighth-grade classes
were identified for uperiment. One class was assigned to the experimental group and the
other to the control group, with 30 students in each group. Inclusion criteria were being a
female lower secondary school student, willingness to participate in the study, and absence
of simultaneous participation in counseling or educational intervention programs. Students
who were unwilling to continue participation or who were absent from more than two
training sessions were excludant. No participant attrition occurred during the intervention.
The experimental intervention was based on King’s (2008) Spiritual Intelligence Training
Package. Before implementation, the training content was reviewed by experts in Islamic
psychology and relevant faculty members. The package was also culturally adapted by
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incorporating examples, explanations, and content consistent with Islamic teachings, and
the content validity was confirmed by specialists. Following group assignment, both
groups completed Samuel’s (2004) Academic Resilience Questionnaire as a pretest. The
experimental group subsequently participated in ten 90-minute training sessions delivered
over approximately two and a half months. The sessions were conducted by the researcher
in collaboration with the school counselor specializing in Islamic psychology. The training
focused on developing components of spiritual intelligence, including self-awareness,
meaning-fullness, purposeful thinking, existential reflection, value orientation, and
adaptive interpretation of life and academic experiences. The control group did not receive
the intervention during the study period. Following completion of the training program, the
posttest was administered to both groups. Data were analyzed using descriptive statistics,
including means and standard deviations, and inferential statistics. Multivariate and
univariate analyses of covariance were employed to examine between-group differences
while controlling for pretest scores. All statistical analyses were conducted using SPSS
version 26.

Results

Results showed significant differences between the experimental and control groups in
overall academic resilience after controlling for pretest scores (p < 0.05). Signify between-
group differences were also observed in all examined dimensions of academic resilience,
including communication skills, future orientation, and problem-focused/positive
orientation (p < 0.05). These findings indicate that participation in spiritual intelligence
training was associated with a significant improvement in students’ overall academic
resilience and its major components. The magnitude of the intervention effects, based on
eta squared values, further indicated meaningful practical effects. Specifically, 37.7% of
the variance in overall academic resilience was attributable to the intervention after
controlling for pretest scores. The intervention accounted for 27.3% of the variance in
communication skills, 31.2% of the variance in future orientation, and 38.4% of the
variance in problem-focused/positive orientation. Findings therefore suggest that spiritual
intelligence training was not limited to improving a general resilience score but contributed
to several interrelated dimensions of students’ adaptive functioning in academic contexts.

Conclusion

Findings demonstrated that spiritual intelligence training can significantly enhance
academic resilience among lower secondary school students. One possible explanation is
that spiritual intelligence training provides students with cognitive and emotional resources
for reinterpreting academic difficulties and setbacks. By encouraging meaning- fullness
and existential reflection, the intervention may help students perceive failure and academic
obstacles as manageable and potentially meaningful experiences rather than as threats to
personal competence. Such cognitive reappraisal may reduce perceived threat, strengthen
emotional self-regulation, and protect students’ self-efficacy when facing academic
challenges. Furthermore, the emphasis on values, purpose, and meaningful goals may
strengthen intrinsic motivation and encourage persistence in the face of difficulties.
Improvements in communication skills may also be explained by increased self-awareness,
empathy, and more constructive interpersonal responses, which can facilitate students’
ability to seek support and interact effectively with teachers and peers. The observed
improvement in future orientation suggests that the intervention may have strengthened
students’ hopefulness, goal-directed thinking, and confidence in their capacity to influence
future outcomes. In addition, the development of a problem-focused and positive
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orientation indicates a movement from passive or emotion-driven responses toward more
active, constructive, and solution-oriented coping strategies. Overall, spiritual intelligence
training appears to promote multiple dimensions of academic resilience through the
interconnected processes of meaning- fullness, hope, self-awareness, self-regulation,
adaptive coping, and purposeful action. These findings suggest that incorporating
culturally appropriate spiritual intelligence-based educational programs into school-based
psychological and educational interventions may provide a useful approach for
strengthening students’ resilience in the face of academic challenges. Nevertheless, the
study has limitations, including the exclusive inclusion of female students, the selection of
participants from a single city, and reliance on a single measurement instrument, which
may limit the generalization of the findings. Future studies should examine the
effectiveness of spiritual intelligence training among students from different educational
levels, genders, geographical regions, and cultural backgrounds and should employ
multiple assessment methods and longer follow-up periods to determine the stability of
intervention effects.
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Table 2: Mean and Standard Deviation of Academic Resilience Variables and its Dimensions (Communication
Skills, Future Orientation, Problem-Oriented/Positive Thinking) by Research Stages and Groups
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Table 3: Results of MANCVA Analysis Regarding the Scores of the Experimental and Control Groups in
Academic Resilience
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Table 4: Results of MANCVA Analysis Regarding the Scores of the Experimental and Control Groups in
Communication Skills
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Table 5: Results of MANCVA Analysis Regarding the Scores of the Experimental and Control Groups in Future
Orientation
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Table 6: Results of MANCVA Analysis Regarding the Scores of the Experimental and Control Groups in
Problem-Oriented/Positive Thinking
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